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Abstract 

There are few studies on refugees receiving peer-support and even fewer on refugees in peer-

supported programs that help address occupational deprivation (OD). The Doctoral Capstone 

(DC) project at Catholic Charities Indianapolis (CCI) implements a peer-supported program that 

provides financial literacy to refugees to gain practical knowledge, confidence, and social 

support in order to address OD. A peer mentor facilitated two workshop sessions at each small 

group of refugee clients. Pre-& post-workshop surveys and assessments were given to two 

groups of participants to measure their outcomes. All five participants in one group achieved an 

increase in financial knowledge, overall confidence, and perceived support. Two participants in 

the second group also showed improvement in financial knowledge and increase in perceived 

support. Occupational therapy (OT) in resettlement agencies like CCI must assume sociocultural 

roles by enabling refugees to participate in occupation-based programs supported by fellow peer 

mentors to address OD. 

  



Introduction 

Catholic Charities of Indianapolis (CCI) is one of the four supporting agencies in Indiana 

that provides refugee resettlement services (Indiana State Department of Health, n.d.). Currently, 

the Refugee and Immigrant Services of CCI is serving over 1,300 refugees (Catholic Charities of 

Indianapolis, 2021) with aid in housing, healthcare, social welfare, and legal assistance 

(Archdiocese of Indianapolis, 2022).  To provide those services, CCI obtains funding from local 

grants such as the United Way of Central Indiana (CCI, 2021, p. 5), and federal grants such as 

the Match Grant program and the Targeted Assistance Grant (Archdiocese of Indianapolis, 

2022).  Among their main services, CCI uses the Match Grant program to aid their refugee 

clients by enrolling them within the first 30 days of arrival (Archdiocese of Indianapolis, 2022). 

This program aims to help refugees achieve self-sufficiency through employment 

services, English Second Language (ESL) classes, and job readiness classes (Archdiocese of 

Indianapolis, 2022). However, like most resettlement agencies, CCI does not have sufficient 

support and staff to provide job readiness classes, which ultimately contributes to the ongoing 

barriers refugees face (Darawsheh et al., 2022). Furthermore, very few research is done on 

refugees receiving occupation-based interventions, which indicates that refugees may not be 

meeting occupational needs and there is a strong need to provide such interventions (Darawsheh, 

2019; Hugelius et al., 2020; Trimboli & Halliwell, 2018).  

To address those needs, my Doctoral Capstone (DC) project will provide refugee clients 

at CCI an occupation-based intervention centered on money management which will allow them 

to participate in a peer-mentored financial literacy workshop. As a group, these participants will 

not only gain social support from peer mentors, but also gain necessary skills that promote job 

readiness and self-sufficiency (Kisiara, 2021; Winlaw, 2017). 



Background 

Refugees are considered as people who are targeted or threatened due to political 

conflicts and flee to another country (U.S. Department of State, n.d.). According to the report of 

Fiscal Year of 2023, the U.S. admitted 6,750 refugees (Refugee Processing Center, 2023). Of 

those refugees, the State of Indiana resettled 199 refugees, the majority of which come from 

countries such as Afghanistan, Burma, and the Democratic Republic of the Congo (Bureau of 

Population, Refugees and Migration, 2023).  As refugees undergo forced displacement and 

resettlement, all aspects of their lives drastically change: their environments, sociocultural 

norms, and occupations are impacted by external stressors such as trauma from political crisis 

and a loss of resources (Dubus, 2018; Utržan & Wieling, 2020) 

Consequently, refugees struggle with occupational deprivation (OD), a state in which one 

is unable to participate in their usual occupations (Darawsheh, 2019, p. 2).  Due to OD, refugees 

reported having low levels of self-efficacy, self-esteem, and well-being (Darawsheh, 2019, p. 6).  

Significant factors that contributed to the refugees’ difficulty of integration and OD include 

language barrier, cultural differences and shock, social segregation, and social and occupational 

injustices (Darawsheh et al., 2022; Kisiara, 2021).  Refugees also reported that lack of work and 

financial means is a significant factor (Hugelius et al., 2020); the loss of their livelihood causes 

them to experience feelings of “being dependent [and] in a limbo state” (p. 5).   

Not only do refugees lack resources and support, but they also lack receiving resources 

and social support from American resettlement policies and agencies, which contribute to OD 

(Darawsheh et al., 2022). Resettlement policies that promote refugees’ early employment and 

self-sufficiency often do not provide social support (Darawsheh et al., 2022, p. 10). This 

oversight exacerbates their experiences of social isolation which increases dependency on public 



assistance and decreases their self-efficacy (Darawsheh et al., 2022; Paloma et al., 2020).  To 

meet their sociocultural needs, refugees express the desire to be self-reliant (Skran & Easton-

Calabria, 2020).  This self-reliance is considered as “the social and economic ability […] to meet 

essential needs in a sustainable manner” (Easton-Calabria & Omata, 2018, p. 1). Their efforts to 

receive social support is often found in seeking help from other fellow refugees and reflects their 

resilience (p. 9).  However, very few studies examine refugee resilience, indicating that refugees 

continue to lack and need social support (Walther et al., 2021).  

According to existing studies and findings, social support is a key factor to resilience and 

social networks “provide emotional as well as informational support and promote a sense of 

belonging” (Walther et al., 2021, p. 14). Additionally, refugees who had support from social 

networks and fellow refugee communities were able to have a more successful resettlement 

transition, more successful employment process, and higher levels of well-being (Badwi et al., 

2018; Dubus, 2018).  Therefore, it is imperative that resettlement agencies provide the necessary 

resources and social support by offering opportunities to gain knowledge and skills that helps 

address OD and enables occupational engagement (Darawsheh, 2022; Winlaw, 2017). 

Within resettlement agencies and other organizations, occupational therapy (OT) can help 

address OD by developing programs that equip refugees with practical skills required for 

meaningful daily activities (Darawsheh et al., 2022). Moreover, OT can address refugees’ 

sociocultural needs by assuming the roles as cultural translator, social connector, and 

collaborative coach while providing the interventions (Blankvoort et al., 2018; Krishnakumaran, 

2022). While OT is active within this population, research on refugees and OT are limited and 

still emerging (Blankvoort et al., 2018; Darawsheh, 2022; Krishnakumaran, 2022; Trimboli & 

Halliwell, 2018). 



Within the Refugee and Immigration Services at CCI, my DC project will further 

contribute with an OT intervention that allows refugees to engage in money management 

activities and gain necessary skills and knowledge for money management in the States.  

According to Awidi & Quan-Baffour (2021), providing basic financial literacy improved the 

refugees’ livelihood, empowered the refugees, and enhanced their sense of self-efficacy. Unlike 

this study however, my DC project will also incorporate peer mentorship and peer-supported 

groups that will help accommodate for the refugees’ cultural and language barriers (Paloma et 

al., 2020).  

Refugees in this project will attend a basic financial literacy program where they will not 

only receive educational resources but will also gain confidence and self-efficacy from the social 

support from peer mentors (Gower et al., 2022). Including peer support will help promote 

refugees’ social integration and stability (Förster et al., 2022) and increase their levels of self-

efficacy and empowerment as they participate in a meaningful activity (Mahon, 2022; Paloma, 

2020). With this combination of the practice-based education and peer support in my project, 

refugees of CCI will be able to experience greater benefits from both of these components. 

  



Theory & Frame of Reference 

The theory that guided my DC project was the theory of Selection, Optimization, and 

Compensation (SOC) (Baltes, 1997). The SOC theory is a developmental theory that explains 

that due to the dynamic interactions between the person and environment and the limited 

resources at certain life stages, the process of selecting, optimizing, and compensating is a 

necessary strategy to adapt and achieve goals in life (Freund & Baltes, 2000).  Because refugees 

experience complex environmental and social changes and barriers due to their displacement and 

lack of resources (Utržan & Wieling, 2020; Krishnakumaran, 2022), the SOC theory is 

appropriate to use in helping refugees restore their occupational balance and promote 

occupational engagement. 

This theory helped develop and implement my DC project by selecting topics of money 

management that are essential for the refugees, optimizing on the practicality of the workshop 

through peer mentoring and interactive learning, and compensating for the limited time and 

availability of peer mentors and participants. During the workshop sessions, the SOC theory also 

helped inform my decisions on which content to focus on as each group demonstrated different 

needs and levels of financial literacy. The surveys and test questions that I created and 

administered also centered on this theory as the evaluations assessed and reflected the level of 

knowledge and confidence before and after the workshop.  

 

 

 

 

 



Project Design & Implementation 

Based on the needs assessment of CCI’s Refugee and Immigration Services (RIS), there 

is a significant need and benefit in providing social support to the refugees as they are 

overwhelmed from adjusting new lives during their resettlement process (Darawsheh et al., 2022; 

Mahon, 2022). Staff at CCI also expressed that refugees lack opportunities to learn basic 

financial literacy due to limited staff and resources. Therefore, my DCE project was developed 

into a peer-supported workshop program that provided social support and financial literacy to 

small groups of refugee clients. 

In each small group, I selected refugees from the Match Grant program at CCI, and peer 

mentors who were previous clients of CCI that shared the same culture and language as the 

participants. Peer mentors facilitated the program by translating and helping with the workshop 

sessions.  Because of the groups’ limited availability and lack of transportation, the program held 

two 90-minute workshop sessions at a refugee’s home. To make efficient use of limited time, I 

developed surveys and assessment tests centered on six basic financial literacy topics: “Using 

banking services”, “Keeping track of account activity”, “Setting up online payment”, “Writing 

checks”, “Planning a budget”, and “Finding ways to save money” (see Appendix B). I also 

created educational handouts and activity sheets based on resources I obtained online and from a 

financial literacy coach. I then translated these sheets using Google Translate into the refugees’ 

languages and corrected any mistranslations (see Appendix C for all handouts). The first 

workshop session covered content on banking services, credit cards, pay stubs and checks. The 

second workshop session reviewed past content, then covered budgeting and saving goals. 

Before and after each session, I verbally administered a 5-point Likert survey and a 10-question 



assessment with the peer mentor’s translation to measure the participants’ level of knowledge, 

perceived level of confidence, and perceived level of support from CCI and from outside of CCI. 

The most challenging part of implementing this program was coordinating the session 

times with the peer-mentored group. I was able to start the program with three groups; however, 

one of them was unable to finish the program due the entire group being unavailable and busy 

with their work schedules.  Another group had schedule conflicts involving appointments with 

CCI staff, and needed a new peer mentor because the previous one who became unavailable. The 

language barrier was also a challenge, and it required extra time to interpret the content to the 

participants through the peer mentor. However, the most successful part was finishing the 

program with two of the three groups, with a total of seven participants. All participants also 

gave positive feedback of the program and were able to read the educational info sheets that I 

translated in their languages. 

 

 

 

 

 

 

 

 

 

 

 



Project Outcomes 

For the project’s outcomes, the surveys and assessments tallied the scores of each 

participant before and after the program. The assessment included 10 financial literacy questions 

that participants circled ‘Yes’ or ‘No’ to determine if they knew the answer and scored a point 

for every ‘Yes’. The scores were calculated out of a total of 10 points. This simple and direct 

method allowed participants to answer without any confusion while the questions were translated 

by the peer mentor. The total maximum scores in the survey that measured the level of 

confidence in six financial literacy topics, overall level of confidence, and perceived levels of 

social support from CCI and from outside of CCI were 30, 10, and 5 respectively. Two groups 

completed the surveys and assessments: the Afghan group of two participants, and the Congolese 

group of five participants.  At the end of the program, participants rated how helpful the 

workshop sessions were. 

When comparing the pre- and post-surveys, there were improvements in the participants’ 

level of confidence in all six financial literacy topics and in the overall confidence in their 

financial literacy (see Appendix A for Figures). As shown in Figure 1, the Afghan group’s 

average confidence scores increased from 22.5 to 26.5 out of 30. The Congolese group increased 

their average confidence scores from 11.6 to 26.8.  In the levels of overall confidence in financial 

literacy, both groups achieved a score of 8.0 out of 10 score (see Figure 2), with the Congolese 

participants improving the most from 6.2 to 8.0. Although the Afghan group showed a decrease 

from 9.0 to 8.0 in the overall confidence, this difference may reflect that they were still 

familiarizing with new content despite having high levels of overall confidence.  Participants 

also increased in their perceived levels of social support both from CCI and from the community 

outside of CCI (see Figure 3 and Figure 4).  The Afghan group increased their perceived support 



from CCI from an initial score of four to a five, while their perceived level of support outside of 

CCI remained at 4.5. However, the Congolese group increased from 4.2 to 4.6 out of five in the 

level of perceived support from CCI, while their level of support outside of CCI increased from 

one to two out of five. 

According to the assessment outcomes, all participants showed an increase of scores (see 

Figure 5). The Afghan group’s initial average score of seven improved by three points to a final 

average score of 10, while the Congolese group’s initial average score of 4.6 improved to an 

average score of 9.8.  The Congolese group showed a greater improvement in their confidence 

and knowledge in financial literacy, as the participants started with a lower baseline than the 

Afghan group. All of the participants greatly benefited from the workshop, as shown from their 

feedback (see Figure 6) and the results reflecting an almost full scores in the assessment of 

confidence and financial knowledge. 

  



Summary 

 Refugees experience OD due to multiple barriers and stressors that impact their ability to 

adapt and integrate into a new environment and society (Darawsheh et al., 2022; Hugelius et al., 

2020; Utržan & Wieling, 2020). Studies also showed that resettlement agencies lack in social 

support, and that it is especially necessary to provide peer support for refugees (Darawsheh et al., 

2022; Mahon, 2022). To address OD and the need for social support, my DC project at CCI 

implemented a basic financial literacy program to a group of refugees supported by a fellow peer 

mentor. The aspect of peer mentorship and peer-support groups help overcome the language 

barrier, enhance the refugees’ learning process, and ultimately promote resilience and self-

efficacy (Förster et al., 2022; Gower et al., 2022; Paloma, 2020). 

During the development and implementation process, the SOC theory guided my project 

by selecting, optimizing, and compensating in areas of the refugees’ needs, capabilities, and 

available resources. Despite the challenges I encountered in carrying out my workshop sessions, 

I succeeded in completing the program with two different refugee groups. Using the pre-& post-

surveys and tests, I gathered each group’s data in their knowledge of financial literacy, their 

confidence in money management, and perceived level of social support from CCI and outside 

community. Outcomes from the program showed an overall increase in all of the assessed areas 

for both groups, with the Congolese group showing the most significant improvement from their 

baselines. These results indicated that the program proved beneficial for the groups. 

  



Conclusion 

 Despite the program’s short period of two sessions and the refugees’ limited availability, 

participants were able to engage in money management activities with fellow peer mentors and 

demonstrated effective learning and enhanced social support. The Congolese group who arrived 

recently in the U.S. showed a lower baseline than the Afghan group who had longer time to 

resettle and socialize. Although there were differences between both groups’ outcomes, both 

groups gained knowledge and achieved confidence in their financial literacy, especially among 

the Congolese group. The outcomes and feedback from both groups indicated that any form of 

social support supplemented with educational resources can be beneficial for the refugees. 

In the future, implementing this workshop program with newly arrived refugees such as 

the Congolese group may be more beneficial because of the greater availability of time new 

refugees have.  To ensure implementation of this program, I created electronic folders and 

resource binders and stored the content such as worksheets and handouts for the staff at CCI. I 

also used Google Translate to translate the documents into Dari and Swahili as well as additional 

languages of other refugee groups such as Burmese and Pashto, which were then compiled into 

the resource folders for easy access and future opportunities with other incoming refugees. 

In non-traditional settings such as CCI, it is imperative to pursue further research in 

expanding the understanding of refugee needs in the sociocultural context as refugees are heavily 

impacted by the social aspect of their resettlement experiences (Darawsheh, et al., 2022; Utržan 

& Wieling, 2020). Future implications also including in expanding OT roles as social connector 

and cultural translator (Blankvoort et al., 2018; Krishnakumaran, 2022) in order to provide 

effective interventions and programs that address OD in this population. 
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Appendix A 

Figure 1 

Average Level of Confidence in Six Financial Topics 

  
Note. Scores in each topic were calculated in total. 
 
 
Figure 2 

Average Level of Overall Confidence in Financial Literacy 

 
Note. Total scores calculated in practice and knowledge of financial literacy. 
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Figure 3 

Average Level of Perceived Support from CCI 

 
Note. Scores reflect social support from staff at CCI. 
 
 
Figure 4 

Average Level of Perceived Support from Outside of CCI 

 
Note. Scores reflect social support from community. 
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Figure 5 

Average Assessment Scores in Financial Literacy 

 
Note. Assessment scores calculated from total of 10 points. 
 
Figure 6 

Scores Reflecting the Helpfulness of the Workshop Program 

 
Note. Each participant rated a score out of five. 
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Appendix B 

 
 

Survey 
 
 
First and Last Name:     
 
Please rate your level of confidence for each topic from a scale of 1 to 5. (1 = least confident, 5 = 
most confident) 
 
1) Using bank services (Taking out or putting money into the account, accessing bank account 

online). 
 
1  2  3  4  5 

 
2) Keeping track of the account activity (how much money is spent & earned, fees received, 

bills paid, etc). 
 
1  2  3  4  5 

 
3) Setting up online payment (adding card information to pay for bills & other expenses). 

 
1  2  3  4  5 

 
4) Writing checks. 

 
1  2  3  4  5 

 
5) Planning a budget for expenses (spending) and for saving. 

 
1  2  3  4  5 
 

6) Finding ways to save money. 
 
1  2  3  4  5 

 
 



Please rate the level of support you feel for the following from 1 to 5. (1= least supported, 5 = 
most supported) 
 

1) Receiving support from staff at Catholic Charities (CCI). 
 
1  2  3  4  5 
 

2) Receiving support from people outside of Catholic Charities CCI (ex: fellow 
refugees/immigrant community, friends, other service agents) 

 
1  2  3  4  5 

 
 
Please rate your level of confidence from 1 to 5. (1 = least confident, 5 = most confident) 
 

1) Having general financial knowledge 
 
1  2  3  4  5 
 

2) Practicing general financial knowledge 
 

1  2  3  4  5 
 
 
*Post: How helpful were these workshop sessions to you? Please rate from 1 to 5. (1 = least 
helpful, 5 = most helpful) 
 

1  2  3  4  5 
 
 
Comments/Suggestions: 
 
 

  



 
 

Assessment Questions 
 
 
Name: __________________________ 
 
Answer ‘yes’ or ‘no’ for the following questions: 

 
1. Do you know how to withdraw and deposit money?     Y N 
 
2. Do you know what Direct Deposit is?     Y N 

 
3. Do you know what is the difference between debit and credit card?  Y N 

 
4. Do you know what is the difference between a paycheck and a pay stub? Y N 

 
5. Do you know what things are on your pay stub?    Y N 

 
6. Do you know what things you need to know to make an online payment? Y N 

 
7. Do you know what a budget is?      Y N 

 
8. Do you know what are expenses and what are incomes?   Y N 

 
9. Do you know how to keep track of your money?    Y N 

 
10. Do you know ways to save money?      Y N 

 
 
 
 



 
 

Review Questions 
 

1. How do you withdraw and deposit money? 
 

 
2. What is Direct Deposit? 

 
 

3. What is the difference between debit and credit card? 
 
 

4. What is the difference between a paycheck and a pay stub? 
 

 
5. What information is written on your pay stub? 

 
 

6. What information do you need to know to make an online payment? 
 
 

7. What is a budget and how can it help you? 
 

 
 

8. What are expenses and what are incomes? 
 
 
 

9. How do you keep track of your money? 
 
 
 

10. What are two ways to save money? 
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Activity: Identify on Your Pay Stub 

1) Identify on Your Pay Stub: 
• Pay Period 
• Tax Deductions 
• Gross Income 
• Net Income 

 
2) Mark and write the definition of the ones you are most unfamiliar with 

 
 



What is the Difference Between Your Pay check and Pay stub? 
 
Pay Check: A physical paper that is given to the employee for the amount paid based on the hours worked. 
 
Pay Stub: The document that shows a summary of amounts from a paycheck. A record of your salary details and 
wage information. This is your proof of income. 
 
Info in Your Pay Stub 
Pay Period The calendar of days included in the paycheck. Your employer sets the pay schedule. Some 

people get paychecks weekly or monthly, but most get paid every two weeks. 
Tax Deductions The taxes, insurance premiums, and the cost of other programs that are subtracted from your 

gross income. 
Gross Income The total pay before taxes and other deductions are taken out. 
Net Income The amount of money you bring home in your paycheck after taxes and other deductions are 

taken out; also called take-home pay. 
 
 
 
 
 
 
 
 
 
 
 
 



Dari 

 
چک  نمونه  

شود � دادە شما به شخ� یها �نهه�  �ا اجارە یبرا ما� کمک عنوان به ینا . 
 

 

Paycheck ف  کاغذ�� � �دکن �  نقد وجه �افت در  یبرا که �ی  
Pay stub شماست  درآمد مدرک ینا .شما حقوق و دستمزد  اطلاعات از یا سابقه  



�دکن یی شناسا را مهم اطلاعات  
 

Pay Stub 

 
1) Pay Period  �ن تع را پرداخت برنامه شما یکارفرما .پول چک در  شدە درج یروزها �متق پول چک افراد از بر��  .کند  � ینی  

 
گ

ند گ � پول �کبار هفته دو هر آنها �ش�ت ب اما کنند، �  �افتدر  ماهانه �ا هفت� �ی  

2) Gross Income شود  � گرفته کسورات یرسا و �اتمال از قبل پرداخیت  کل  

8) Tax Deductions شود  � ک� شما ناخالص درآمد از که برنامه یها  �نهه�  یرسا و ها �اتمال  
9) Net Income دآور  � خانه به خود پو� چک در ک�ها یرسا و �اتمال ک�  از �س که پو� مقدار�  

�س�د بن�  و �دبزن علامت �دهست  ناآشنا آن با �ش�ت ب که را ��ف تع�  *  
 



Pashto 
 

ې تاد د ستاسو ې تاد او چک یی ی؟ د �ی ت�� څه ینځترم ټبس یی  
 

Paycheck  �ې  کاغذ ��ي ف ترلاسه ��ې پ نغدي لپارە کولو ترلاسه �سوپ د  به تاسو ��  
ړئک  

Pay stub ید ثبوت �دعا د  ستاسو دا .�کار� ر  معلوماتو معاش او معاش  د  ستاسو . 
 

�ل�هب چک د �سو پ د  (Paycheck) 

 
 
 



ئ و� معلومات مهم نئ � �ی  
Pay stub 

 
 

1) Pay 
Period 

ې  کله یبويترت �شو  مهال هغه د کارمند ستاسو  .دي شامل �ې  معاش په �لنڈرک ځو ور  د ��  
ې  .کوئ �هتاد تاسو  �  په خل� ځیین ي م �ا �ې  او�ن ې  ډیری ګرم  کوي، ترلاسه معاشونه �اشتني یی  
�  دوە �ې  یو اون دوو هرو په �ا دي، او�ن . 

2) Gross 
Income 

يک �ستلاخ �اتتاد ټول دمخه ک�ونو  نورو او �اتو مال د �� �ي  

8) Tax 
Deductions 

ې  �ښتل ګرامونو پرو  نورو د او �اتمال شوي  کم څخه �دعا ناخالص د ستاسو  ��  

9) Net 
Income 

ې  مقدار �سو پ د �ې  معاش خپل په وروسته �ستلو اخ له ک�ونو  نورو او �اتو مال د تاسو  ��  
ړئ راو  ته کور  

 
* ې  ��ئ ول او ړئک ښه� په �فتع�  هغه د �است  اشنا نا ډیر ور�ە تاسو ��  

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
  



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 



 
 



 
  



 
 
 





 
Appendix D 

Week DCE Stage 
 

Weekly Goal Objectives Tasks Date 
complete 

1 Orientation -Introduce myself and 
my DCE project. 

Meet with site mentor and 
other staff members. 

Set up meetings to determine 
who to collaborate with for 
the DCE project. 

1/13 

2 Screening/Eval
uation 

-Complete Needs 
Assessment 
-Finalize and Submit 
MOU 
-Start search for peer 
mentors and participants 

-Finalize Q&As for Needs 
Assessment 
-Update Goals & Objectives 

-Meet with case managers for 
needs assessment 
-Meet with site mentor for 
MOU 
-Meet with MG coordinator 
on search & workshop plans 

1/19 

3 Screening/Eval
uation 

-Complete literature 
search for program 
development 
-Finalize workshop 
schedules 
-Develop workshop 
content 

-Find & coordinate session 
times with peer mentors & 
clients 
-Contact potential peer 
mentors 
-Create outline of the sessions 
 

-Discuss with MG coordinator 
to find times with clients 
-Contact Employment team 
supervisor for possible peer 
mentors 
-Create pre & post-workshop 
surveys & assessments 

1/28 

4 Screening/Eval
uation 

-Finalize coordinating 
workshop session 1 
schedule 
-Complete workshop 
session 1 content 
-Finalize survey & 
assessment questions 

-Confirm workshop schedules 
with Afghan group clients 
-Finish 1st session ppt content 
& activity sheets 
-Continue search for peer 
mentors 

-Contact Afghan group 
-Print survey & assessments 
and ask Sana to review/edit 
the translated ones 
-Email Burmese American 
Community Institute for peer 
mentors 

2/3 

5 Implementation -Complete workshop 
session 2 content 
-Schedule workshop 
session 1 for two Afghan 
groups 

-Schedule 2nd session with 
Dari group & Pashto group 

-Make edits on workshop 
content as needed 
-Confirm session 1 schedules 

2/8 



6 Implementation -Complete 2nd session 
content (ongoing) 

-Complete outline of 2nd 
session lesson plan 

-Finalize outline of second 
session 

2/18 

7 Implementation -Complete 2nd session 
content 
-Complete workshop 
session 2 with groups 

-Finalize activities and 
worksheets, assessments & 
surveys 
-Confirm schedules with 
clients and peer mentor 

-Make edits & changes on 
activities/worksheets, 
assessment & surveys 
-Call and text clients to 
remind them of the session 
-Meet with academic advisor 
to discuss DCE project 

2/27 

8 Implementation -Secure at least 1 new 
group of clients 

-Confirm with peer mentor’s 
schedule and availability 
-Schedule with new group 

-Notify existing workshop 
group 
-Request for new peer mentors 

03/02 

9 Implementation -Confirm Congolese 
group workshop schedule 
-Workshop session 1 
with Congolese group 

-Prepare for workshop session 
1 with Congolese group 

-Print resource material, 
worksheets, and content 
copies 
-Notify the group and Freddie 

03/07 

10 Implementation -Prepare for Congolese 
group workshop session 

-Contact peer mentor and Sana 
for workshop session schedule 
-Review relevant content for 
Congolese group 

-Discuss workshop times with 
Sana for last workshop session 
-Contact peer mentor for 
session 

03/17 

11 Implementation -Finish last workshop 
session with Congolese 
group 

-Contact peer mentor and 
group to confirm schedule 

-Send text reminders 
-Print any other worksheets as 
needed 

03/22 

12 Discontinuation -Organize & analyze 
gathered data 
-Finish project outcomes 

-Organize survey & 
assessment outcomes 

-Input and calculate averages 
-Create graphs as needed 

3/31 

13 Dissemination -Present to primary 
stakeholders 

-Create resource binders & 
electronic folders 

-Print out all financial literacy 
& other materials 

4/10 

14 Dissemination -Present to primary 
stakeholders 

-Create PowerPoint slides -Organize & save files into 
Arch Indy network drive 

4/13 

 


