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Abstract
There are few studies on refugees receiving peer-support and even fewer on refugees in peer-
supported programs that help address occupational deprivation (OD). The Doctoral Capstone
(DC) project at Catholic Charities Indianapolis (CCI) implements a peer-supported program that
provides financial literacy to refugees to gain practical knowledge, confidence, and social
support in order to address OD. A peer mentor facilitated two workshop sessions at each small
group of refugee clients. Pre-& post-workshop surveys and assessments were given to two
groups of participants to measure their outcomes. All five participants in one group achieved an
increase in financial knowledge, overall confidence, and perceived support. Two participants in
the second group also showed improvement in financial knowledge and increase in perceived
support. Occupational therapy (OT) in resettlement agencies like CCI must assume sociocultural
roles by enabling refugees to participate in occupation-based programs supported by fellow peer

mentors to address OD.



Introduction

Catholic Charities of Indianapolis (CCI) is one of the four supporting agencies in Indiana
that provides refugee resettlement services (Indiana State Department of Health, n.d.). Currently,
the Refugee and Immigrant Services of CCI is serving over 1,300 refugees (Catholic Charities of
Indianapolis, 2021) with aid in housing, healthcare, social welfare, and legal assistance
(Archdiocese of Indianapolis, 2022). To provide those services, CCI obtains funding from local
grants such as the United Way of Central Indiana (CCI, 2021, p. 5), and federal grants such as
the Match Grant program and the Targeted Assistance Grant (Archdiocese of Indianapolis,
2022). Among their main services, CCI uses the Match Grant program to aid their refugee
clients by enrolling them within the first 30 days of arrival (Archdiocese of Indianapolis, 2022).

This program aims to help refugees achieve self-sufficiency through employment
services, English Second Language (ESL) classes, and job readiness classes (Archdiocese of
Indianapolis, 2022). However, like most resettlement agencies, CCI does not have sufficient
support and staff to provide job readiness classes, which ultimately contributes to the ongoing
barriers refugees face (Darawsheh et al., 2022). Furthermore, very few research is done on
refugees receiving occupation-based interventions, which indicates that refugees may not be
meeting occupational needs and there is a strong need to provide such interventions (Darawsheh,
2019; Hugelius et al., 2020; Trimboli & Halliwell, 2018).

To address those needs, my Doctoral Capstone (DC) project will provide refugee clients
at CCI an occupation-based intervention centered on money management which will allow them
to participate in a peer-mentored financial literacy workshop. As a group, these participants will
not only gain social support from peer mentors, but also gain necessary skills that promote job

readiness and self-sufficiency (Kisiara, 2021; Winlaw, 2017).



Background

Refugees are considered as people who are targeted or threatened due to political
conflicts and flee to another country (U.S. Department of State, n.d.). According to the report of
Fiscal Year of 2023, the U.S. admitted 6,750 refugees (Refugee Processing Center, 2023). Of
those refugees, the State of Indiana resettled 199 refugees, the majority of which come from
countries such as Afghanistan, Burma, and the Democratic Republic of the Congo (Bureau of
Population, Refugees and Migration, 2023). As refugees undergo forced displacement and
resettlement, all aspects of their lives drastically change: their environments, sociocultural
norms, and occupations are impacted by external stressors such as trauma from political crisis
and a loss of resources (Dubus, 2018; Utrzan & Wieling, 2020)

Consequently, refugees struggle with occupational deprivation (OD), a state in which one
is unable to participate in their usual occupations (Darawsheh, 2019, p. 2). Due to OD, refugees
reported having low levels of self-efficacy, self-esteem, and well-being (Darawsheh, 2019, p. 6).
Significant factors that contributed to the refugees’ difficulty of integration and OD include
language barrier, cultural differences and shock, social segregation, and social and occupational
injustices (Darawsheh et al., 2022; Kisiara, 2021). Refugees also reported that lack of work and
financial means is a significant factor (Hugelius et al., 2020); the loss of their livelihood causes
them to experience feelings of “being dependent [and] in a limbo state” (p. 5).

Not only do refugees lack resources and support, but they also lack receiving resources
and social support from American resettlement policies and agencies, which contribute to OD
(Darawsheh et al., 2022). Resettlement policies that promote refugees’ early employment and
self-sufficiency often do not provide social support (Darawsheh et al., 2022, p. 10). This

oversight exacerbates their experiences of social isolation which increases dependency on public



assistance and decreases their self-efficacy (Darawsheh et al., 2022; Paloma et al., 2020). To
meet their sociocultural needs, refugees express the desire to be self-reliant (Skran & Easton-
Calabria, 2020). This self-reliance is considered as “the social and economic ability [...] to meet
essential needs in a sustainable manner” (Easton-Calabria & Omata, 2018, p. 1). Their efforts to
receive social support is often found in seeking help from other fellow refugees and reflects their
resilience (p. 9). However, very few studies examine refugee resilience, indicating that refugees
continue to lack and need social support (Walther et al., 2021).

According to existing studies and findings, social support is a key factor to resilience and
social networks “provide emotional as well as informational support and promote a sense of
belonging” (Walther et al., 2021, p. 14). Additionally, refugees who had support from social
networks and fellow refugee communities were able to have a more successful resettlement
transition, more successful employment process, and higher levels of well-being (Badwi et al.,
2018; Dubus, 2018). Therefore, it is imperative that resettlement agencies provide the necessary
resources and social support by offering opportunities to gain knowledge and skills that helps
address OD and enables occupational engagement (Darawsheh, 2022; Winlaw, 2017).

Within resettlement agencies and other organizations, occupational therapy (OT) can help
address OD by developing programs that equip refugees with practical skills required for
meaningful daily activities (Darawsheh et al., 2022). Moreover, OT can address refugees’
sociocultural needs by assuming the roles as cultural translator, social connector, and
collaborative coach while providing the interventions (Blankvoort et al., 2018; Krishnakumaran,
2022). While OT is active within this population, research on refugees and OT are limited and
still emerging (Blankvoort et al., 2018; Darawsheh, 2022; Krishnakumaran, 2022; Trimboli &

Halliwell, 2018).



Within the Refugee and Immigration Services at CCI, my DC project will further
contribute with an OT intervention that allows refugees to engage in money management
activities and gain necessary skills and knowledge for money management in the States.
According to Awidi & Quan-Baffour (2021), providing basic financial literacy improved the
refugees’ livelihood, empowered the refugees, and enhanced their sense of self-efficacy. Unlike
this study however, my DC project will also incorporate peer mentorship and peer-supported
groups that will help accommodate for the refugees’ cultural and language barriers (Paloma et
al., 2020).

Refugees in this project will attend a basic financial literacy program where they will not
only receive educational resources but will also gain confidence and self-efficacy from the social
support from peer mentors (Gower et al., 2022). Including peer support will help promote
refugees’ social integration and stability (Forster et al., 2022) and increase their levels of self-
efficacy and empowerment as they participate in a meaningful activity (Mahon, 2022; Paloma,
2020). With this combination of the practice-based education and peer support in my project,

refugees of CCI will be able to experience greater benefits from both of these components.



Theory & Frame of Reference

The theory that guided my DC project was the theory of Selection, Optimization, and
Compensation (SOC) (Baltes, 1997). The SOC theory is a developmental theory that explains
that due to the dynamic interactions between the person and environment and the limited
resources at certain life stages, the process of selecting, optimizing, and compensating is a
necessary strategy to adapt and achieve goals in life (Freund & Baltes, 2000). Because refugees
experience complex environmental and social changes and barriers due to their displacement and
lack of resources (Utrzan & Wieling, 2020; Krishnakumaran, 2022), the SOC theory is
appropriate to use in helping refugees restore their occupational balance and promote
occupational engagement.

This theory helped develop and implement my DC project by selecting topics of money
management that are essential for the refugees, optimizing on the practicality of the workshop
through peer mentoring and interactive learning, and compensating for the limited time and
availability of peer mentors and participants. During the workshop sessions, the SOC theory also
helped inform my decisions on which content to focus on as each group demonstrated different
needs and levels of financial literacy. The surveys and test questions that I created and
administered also centered on this theory as the evaluations assessed and reflected the level of

knowledge and confidence before and after the workshop.



Project Design & Implementation

Based on the needs assessment of CCI’s Refugee and Immigration Services (RIS), there
is a significant need and benefit in providing social support to the refugees as they are
overwhelmed from adjusting new lives during their resettlement process (Darawsheh et al., 2022;
Mahon, 2022). Staff at CCI also expressed that refugees lack opportunities to learn basic
financial literacy due to limited staff and resources. Therefore, my DCE project was developed
into a peer-supported workshop program that provided social support and financial literacy to
small groups of refugee clients.

In each small group, I selected refugees from the Match Grant program at CCI, and peer
mentors who were previous clients of CCI that shared the same culture and language as the
participants. Peer mentors facilitated the program by translating and helping with the workshop
sessions. Because of the groups’ limited availability and lack of transportation, the program held
two 90-minute workshop sessions at a refugee’s home. To make efficient use of limited time, |
developed surveys and assessment tests centered on six basic financial literacy topics: “Using
banking services”, “Keeping track of account activity”, “Setting up online payment”, “Writing
checks”, “Planning a budget”, and “Finding ways to save money” (see Appendix B). I also
created educational handouts and activity sheets based on resources I obtained online and from a
financial literacy coach. I then translated these sheets using Google Translate into the refugees’
languages and corrected any mistranslations (see Appendix C for all handouts). The first
workshop session covered content on banking services, credit cards, pay stubs and checks. The

second workshop session reviewed past content, then covered budgeting and saving goals.

Before and after each session, I verbally administered a 5-point Likert survey and a 10-question



assessment with the peer mentor’s translation to measure the participants’ level of knowledge,
perceived level of confidence, and perceived level of support from CCI and from outside of CCI.
The most challenging part of implementing this program was coordinating the session
times with the peer-mentored group. I was able to start the program with three groups; however,
one of them was unable to finish the program due the entire group being unavailable and busy
with their work schedules. Another group had schedule conflicts involving appointments with
CCI staff, and needed a new peer mentor because the previous one who became unavailable. The
language barrier was also a challenge, and it required extra time to interpret the content to the
participants through the peer mentor. However, the most successful part was finishing the
program with two of the three groups, with a total of seven participants. All participants also
gave positive feedback of the program and were able to read the educational info sheets that |

translated in their languages.



Project Outcomes

For the project’s outcomes, the surveys and assessments tallied the scores of each
participant before and after the program. The assessment included 10 financial literacy questions
that participants circled ‘Yes’ or ‘No’ to determine if they knew the answer and scored a point
for every ‘Yes’. The scores were calculated out of a total of 10 points. This simple and direct
method allowed participants to answer without any confusion while the questions were translated
by the peer mentor. The total maximum scores in the survey that measured the level of
confidence in six financial literacy topics, overall level of confidence, and perceived levels of
social support from CCI and from outside of CCI were 30, 10, and 5 respectively. Two groups
completed the surveys and assessments: the Afghan group of two participants, and the Congolese
group of five participants. At the end of the program, participants rated how helpful the
workshop sessions were.

When comparing the pre- and post-surveys, there were improvements in the participants’
level of confidence in all six financial literacy topics and in the overall confidence in their
financial literacy (see Appendix A for Figures). As shown in Figure 1, the Afghan group’s
average confidence scores increased from 22.5 to 26.5 out of 30. The Congolese group increased
their average confidence scores from 11.6 to 26.8. In the levels of overall confidence in financial
literacy, both groups achieved a score of 8.0 out of 10 score (see Figure 2), with the Congolese
participants improving the most from 6.2 to 8.0. Although the Afghan group showed a decrease
from 9.0 to 8.0 in the overall confidence, this difference may reflect that they were still
familiarizing with new content despite having high levels of overall confidence. Participants
also increased in their perceived levels of social support both from CCI and from the community

outside of CCI (see Figure 3 and Figure 4). The Afghan group increased their perceived support



from CCI from an initial score of four to a five, while their perceived level of support outside of
CClI remained at 4.5. However, the Congolese group increased from 4.2 to 4.6 out of five in the
level of perceived support from CCI, while their level of support outside of CCI increased from
one to two out of five.

According to the assessment outcomes, all participants showed an increase of scores (see
Figure 5). The Afghan group’s initial average score of seven improved by three points to a final
average score of 10, while the Congolese group’s initial average score of 4.6 improved to an
average score of 9.8. The Congolese group showed a greater improvement in their confidence
and knowledge in financial literacy, as the participants started with a lower baseline than the
Afghan group. All of the participants greatly benefited from the workshop, as shown from their
feedback (see Figure 6) and the results reflecting an almost full scores in the assessment of

confidence and financial knowledge.



Summary

Refugees experience OD due to multiple barriers and stressors that impact their ability to
adapt and integrate into a new environment and society (Darawsheh et al., 2022; Hugelius et al.,
2020; Utrzan & Wieling, 2020). Studies also showed that resettlement agencies lack in social
support, and that it is especially necessary to provide peer support for refugees (Darawsheh et al.,
2022; Mahon, 2022). To address OD and the need for social support, my DC project at CCI
implemented a basic financial literacy program to a group of refugees supported by a fellow peer
mentor. The aspect of peer mentorship and peer-support groups help overcome the language
barrier, enhance the refugees’ learning process, and ultimately promote resilience and self-
efficacy (Forster et al., 2022; Gower et al., 2022; Paloma, 2020).

During the development and implementation process, the SOC theory guided my project
by selecting, optimizing, and compensating in areas of the refugees’ needs, capabilities, and
available resources. Despite the challenges I encountered in carrying out my workshop sessions,
I succeeded in completing the program with two different refugee groups. Using the pre-& post-
surveys and tests, I gathered each group’s data in their knowledge of financial literacy, their
confidence in money management, and perceived level of social support from CCI and outside
community. Outcomes from the program showed an overall increase in all of the assessed areas
for both groups, with the Congolese group showing the most significant improvement from their

baselines. These results indicated that the program proved beneficial for the groups.



Conclusion

Despite the program’s short period of two sessions and the refugees’ limited availability,
participants were able to engage in money management activities with fellow peer mentors and
demonstrated effective learning and enhanced social support. The Congolese group who arrived
recently in the U.S. showed a lower baseline than the Afghan group who had longer time to
resettle and socialize. Although there were differences between both groups’ outcomes, both
groups gained knowledge and achieved confidence in their financial literacy, especially among
the Congolese group. The outcomes and feedback from both groups indicated that any form of
social support supplemented with educational resources can be beneficial for the refugees.

In the future, implementing this workshop program with newly arrived refugees such as
the Congolese group may be more beneficial because of the greater availability of time new
refugees have. To ensure implementation of this program, I created electronic folders and
resource binders and stored the content such as worksheets and handouts for the staft at CCI. I
also used Google Translate to translate the documents into Dari and Swahili as well as additional
languages of other refugee groups such as Burmese and Pashto, which were then compiled into
the resource folders for easy access and future opportunities with other incoming refugees.

In non-traditional settings such as CCI, it is imperative to pursue further research in
expanding the understanding of refugee needs in the sociocultural context as refugees are heavily
impacted by the social aspect of their resettlement experiences (Darawsheh, et al., 2022; Utrzan
& Wieling, 2020). Future implications also including in expanding OT roles as social connector
and cultural translator (Blankvoort et al., 2018; Krishnakumaran, 2022) in order to provide

effective interventions and programs that address OD in this population.



References
Archdiocese of Indianapolis. (2022). Refugee and Immigrant Services.

https://www-.archindy.org/cc/refugee/about.html

Awidi, S. J., Quan-Baffour, K. (2021). Situating Adult Learning and Education in Refugee
Livelihood Adaptation and Progression Toward Self-Reliance: The Case of Refugees in
the Kyaka II Settlement in Southwestern Uganda. Adult Education Quarterly, 71(2). 148-
165. https://doi.org/10.1177/0741713620963575

Badwi, R., Ablo, A. D., & Overd, R. (2018). The importance and limitations of social networks
and social identities for labour market integration: The case of Ghanaian immigrants in
Bergen, Norway. Norsk Geografisk Tidsskrift - Norwegian Journal of Geography, 72(1),

27-36. https://doi.org/10.1080/00291951.2017.1406402

Baltes, P. B. (1997). On the incomplete architecture of human ontogeny: Selection, optimization,
and compensation as foundation of developmental theory. American Psychologist, 52,
366-380.

Blankvoort, N., Arslan, M., Tonoyan, A., Damour, A. Q., & Mpabanzi, L. (2018). A new you: A
collaborative exploration of occupational therapy’s role with refugees. World Federation
of Occupational Therapists Bulletin, 74(2), 92-98.
https://doi.org/10.1080/14473828.2018.1526560

Bureau of Population, Refugees and Migration [PRM]. (2023). Refugee Arrivals by State and
Nationality. Refugee Processing Center.

https://www.wrapsnet.org/documents/Refugee%20Arrivals %620by%20State%20and %2 0N

ationality%620as%2001%62031%20Dec%202022.pdf



https://www.archindy.org/cc/refugee/about.html
https://doi.org/10.1177/0741713620963575
https://doi.org/10.1080/00291951.2017.1406402
https://www.wrapsnet.org/documents/Refugee%20Arrivals%20by%20State%20and%20Nationality%20as%20of%2031%20Dec%202022.pdf
https://www.wrapsnet.org/documents/Refugee%20Arrivals%20by%20State%20and%20Nationality%20as%20of%2031%20Dec%202022.pdf

Catholic Charities Indianapolis [CCI]. (2021). 2020-2021 Annual Report.

http://www.archindy.org/CC/indianapolis/documents/2132 CCI AnnualReport 2020-

21%20Final.pdf

Darawsheh, W. B. (2019). Exploration of Occupational Deprivation Among Syrian Refugees
Displaced in Jordan. The American Journal of Occupational Therapy, 73(4).

7304205030p1-7304205030p9. https://doi.org/10.5014/aj0t.2019.030460

Darawsheh, W. B., Bewernitz, M., Tabbaa, S., & Justiss, M. (2022). Factors Shaping
Occupational Injustice among Resettled Syrian Refugees in the United States.

Occupational Therapy International, 2022, 1-12. https://doi.org/10.1155/2022/2846896

Dubus, N. (2018). Integration or Building Resilience: What Should the Goal Be in Refugee
Resettlement? Journal of Immigrant & Refugee Studies, 16(4), 413—429.

https://doi.org/10.1080 /15562948.2017.1358409

Forster, M., Klier, J., Klier, M., Schifer-Siebert, K., & Sigler, 1. (2022). Leveraging the Power of
Peer Groups for Refugee Integration: A Randomized Field Experiment Comparing
Online and Offline Peer Groups. Business & Information Systems Engineering, 64(4),
441-457. https://doi.org/10.1007 /s12599-021-00725-9

Freund, A. M., & Baltes, P. B. (2000). The orchestration of selection, optimization and
compensation: An action-theoretical conceptualization of a theory of developmental
regulation. Control of human behavior, mental processes, and consciousness: Essays in
honor of the 60th birthday of August Flammer, 35-58.

Gower, S., Jeemi, Z., Forbes, D., Kebble, P., & Dantas, J. A. R. (2022). Peer Mentoring

Programs for Culturally and Linguistically Diverse Refugee and Migrant Women: An


http://www.archindy.org/CC/indianapolis/documents/2132_CCI_AnnualReport_2020-21%20Final.pdf
http://www.archindy.org/CC/indianapolis/documents/2132_CCI_AnnualReport_2020-21%20Final.pdf
https://doi.org/10.5014/ajot.2019.030460
https://doi.org/10.1155/2022/2846896
https://doi.org/10.1080%20/15562948.2017.1358409

Integrative Review. International Journal of Environmental Research and Public Health,
19(19), 12845. https://doi.org /10.3390/ijerph191912845

Hugelius, K., Semrau, M., & Holmefur, M. (2020). Perceived Needs Among Asylum Seekers in
Sweden: A Mixed Methods Study. International Journal of Environmental Research and

Public Health, 17(14), 4983. https://doi.org/10.3390/ijerph17144983

Kisiara, O. (2021). Motivations of Refugee-Background Adults in Enrolling in English Language
Classes in the United States. Adult Learning, 32(3), 115—124. https://doi.org/10.1177
/1045159520969859

Krishnakumaran, T., Bhatt, M., Kiriazis, K., & Giddings, C. E. (2022). Exploring the Role of
Occupational Therapy and Forced Migration in Canada. Canadian Journal of

Occupational Therapy, 89(3), 238-248. https://doi.org/10.1177/00084174221084463

Mahon, D. (2022). A Scoping Review of Interventions Delivered by Peers to Support the
Resettlement Process of Refugees and Asylum Seekers. Trauma Care, 2(1), 51-62.
https://doi.org/10.3390 /traumacare2010005

Paloma, V., Morena, 1., Sladkova, J., & Lopez-Torres, C. (2020). A peer support and peer
mentoring approach to enhancing resilience and empowerment among refugees settled in
southern Spain. Journal of Community Psychology, 48(5), 1438-1451.

https://doi.org/10.1002/jcop.22338

Refugee Processing Center. (2023). Refugee Admissions Report.

https://www.wrapsnet.org/documents/PRM%20Refugee%20Admissions%20Report%20a

$%2001%2031%20Dec%202022.x1sx



https://doi.org/10.3390/ijerph17144983
https://doi.org/10.1177/00084174221084463
https://doi.org/10.1002/jcop.22338
https://www.wrapsnet.org/documents/PRM%20Refugee%20Admissions%20Report%20as%20of%2031%20Dec%202022.xlsx
https://www.wrapsnet.org/documents/PRM%20Refugee%20Admissions%20Report%20as%20of%2031%20Dec%202022.xlsx

Skran, C., & Easton-Calabria, E. (2020). Old Concepts Making New History: Refugee Self-
reliance, Livelihoods and the ‘Refugee Entrepreneur.’ Journal of Refugee Studies, 33(1),

1-21. https://doi.org/10.1093/irs/fez061

Trimboli, C., & Halliwell, V. (2018). A survey to explore the interventions used by occupational
therapists and occupational therapy students with refugees and asylum seekers. World
Federation of Occupational Therapists Bulletin, 74(2), 106—113.
https://doi.org/10.1080/14473828.2018.1535562

U.S. Department of State. (n.d.). U.S. Refugee Admissions. https://www.state.gov/refugee-

admissions/
Utrzan, D. S., & Wieling, E. A. (2020). A Phenomenological Study on the Experience of Syrian
Asylum-Seekers and Refugees in the United States. Family Process, 59(1), 209-228.

https://doi.org/10.1111/famp.12408

Walther, L., Amann, J., Flick, U., Ta, T. M. T., Bajbouj, M., & Hahn, E. (2021). A qualitative
study on resilience in adult refugees in Germany. BMC Public Health, 21(1), 828.
https://doi.org/10.1186 /s12889-021-10817-6

Winlaw, K. (2017). Making the connection: Why refugees and asylum seekers need occupational
therapy services. Occupational Therapy NOW, 19(4), 18-19.

https://www.caot.ca/document/5748/Making%20the%20connection%20Why%?20refugee

$%20and%20asylum%20seekers.pdf



https://doi.org/10.1093/jrs/fez061
https://www.state.gov/refugee-admissions/
https://www.state.gov/refugee-admissions/
https://doi.org/10.1111/famp.12408
https://www.caot.ca/document/5748/Making%20the%20connection%20Why%20refugees%20and%20asylum%20seekers.pdf
https://www.caot.ca/document/5748/Making%20the%20connection%20Why%20refugees%20and%20asylum%20seekers.pdf

Appendix A
Figure 1

Average Level of Confidence in Six Financial Topics
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Figure 2

Average Level of Overall Confidence in Financial Literacy
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Figure 3

Average Level of Perceived Support from CCI
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Figure 4

Average Level of Perceived Support from Outside of CCI
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Figure 5

Average Assessment Scores in Financial Literacy
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Scores Reflecting the Helpfulness of the Workshop Program

0 | | |
1 2 3 4 5 6 7

Participants

Scores
w >

N

=

Note. Each participant rated a score out of five.



Appendix B
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Survey

First and Last Name:

Please rate your level of confidence for each topic from a scale of 1 to 5. (1 = least confident, 5 =
most confident)

1)

2)

3)

4)

o)

6)

Using bank services (Taking out or putting money into the account, accessing bank account
online).

1 2 3 4 5

Keeping track of the account activity (how much money is spent & earned, fees received,
bills paid, etc).

1 2 3 4 5
Setting up online payment (adding card information to pay for bills & other expenses).

1 2 3 4 5
Writing checks.

1 2 3 4 5
Planning a budget for expenses (spending) and for saving.

1 2 3 4 5
Finding ways to save money.

1 2 3 4 5



Please rate the level of support you feel for the following from 1 to 5. (1= least supported, 5 =
most supported)

1) Receiving support from staff at Catholic Charities (CCI).
1 2 3 4 5

2) Receiving support from people outside of Catholic Charities CCI (ex: fellow
refugees/immigrant community, friends, other service agents)

1 2 3 4 5

Please rate your level of confidence from 1 to 5. (1 = least confident, 5 = most confident)
1) Having general financial knowledge
1 2 3 4 5
2) Practicing general financial knowledge
1 2 3 4 5
*Post: How helpful were these workshop sessions to you? Please rate from 1 to 5. (1 = least
helpful, 5 = most helpful)

1 2 3 4 5

Comments/Suggestions:



Assessment Questions

Name:

Answer ‘yes’ or ‘no’ for the following questions:

1. Do you know how to withdraw and deposit money?

2. Do you know what Direct Deposit is?

3. Do you know what is the difference between debit and credit card?

4. Do you know what is the difference between a paycheck and a pay stub?
5. Do you know what things are on your pay stub?

6. Do you know what things you need to know to make an online payment?
7. Do you know what a budget is?

8. Do you know what are expenses and what are incomes?

9. Do you know how to keep track of your money?

10. Do you know ways to save money?

< < < K < K K < K

Z 2z 2 Z Z 2Z Z Z 272 Z



Review Questions

1. How do you withdraw and deposit money?

2. What is Direct Deposit?

3. What is the difference between debit and credit card?

4. What is the difference between a paycheck and a pay stub?

5. What information is written on your pay stub?

6. What information do you need to know to make an online payment?

7. What is a budget and how can it help you?

8. What are expenses and what are incomes?

9. How do you keep track of your money?

10. What are two ways to save money?



Appendix C

Information on your credit or debit card

I L

Front

1. Bank 4. Smart chip
branding YourBank (if any)

2. Card 789012 34 > ae
number 56 56 date
B o 07/19

3. Cardholder’'s 6. Payment
name Cardholder Name network

logo

1. Name of your bank

2. This is the number on your card.

3. This is your name or the cardholder’s hame.

4. This is where you insert the card facing up when you pay at the store.

5. This is the date when the card expires. It includes the number of the month and the last two
numbers of the year.

6. This is the logo of the card company.

Back|

1) This is a stripe on :ﬂagnetic
your card where
you swipe to pay.
Swiping your card is
another way to pay
at the store.

stripe

3) Contact Bank
information of your contact I __ [ Network
bank L . YourBank.co logo(s)

4) This is your signature to mark your card.
5) This is your security code. Itis a very important information of your card.




_I

" ?,?;‘,fd-.ng YourBank
2 Care 1234 5678 9012 3456

w® 07/19

3. Cardhoider’s Cardholder Name

name

LOGO

Sl S ook ool

22 2 3o 90 S 88 12 Setlon a6 85 ol il o)
ol sl 251 ke 59 3 alo oot o ool ol 0 ashendl 205
St S8 eS8 Sl o)
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S e

i i
Magnetic

stripe

i) =zrasn |

Bank
contact
info

www, YourBank.com 1-8(

1) o 2 USRS SR ilon R L S e ool

Son o8003 03 S (Sl Ao
3) o S kst ]
8) Gousl ko S8 10US, sedhe (Sl Mok siaal o)
5) ot ko S8 L e SRS o5 ) oo il o5

. Smart chip

(if any)

. Expiration

date

. Payment

network
logo

5
Security

code

Dari




SR Pashto
& Fuels
bk . Smart chip
branding YourBank i any)

1234 5678 9012 3456
wo 07/19

Cardholder Name LOGO

. Expiration

date

. Payment

network
logo

L pgl Sl o subiey
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3. (6200 SR 2L og welier >
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Taauifa kuteka k. kadi yake va mkore au ya benki Swahili

Kwa mbele

1. Bank . Smart chip
branding YourBank (if any)
- . Expiration
2. Card
Card _ 1234 5678 9012 3456 date
3. Cardhold v 07/19
. Cardholder’s LOGO . Payment
name Cardholder Name network
logo

1. Jina la benki yako

2. Hii ndio nambari iliyo kwenye kadi yako.

3. Hapa ndipo jina lako lilipo.

4, Hapa ndipo unapoweka kadi kitazama juu unapolipa dukani.

5. Hii ndio tarehe wakati kadi itaisha. Inajumuisha nambari ya mwezi na nambari mbili za
mwisho za mwaka.

6. Hii ni nembo ya kampuni ya kadi.

Mgongoni 1
1) uHU\ﬂ', Magnetic
mw m stripe

123

5153915 5&5&‘& contact = Ketwork
ka d| m mﬂ in' o www. YourBank.col 5

DYinging va.
kulipa kwenye,
dukg,

3) Magleze, ya. mawasiliang ya benki yako.
) Sahii.yake, v kuashria kadi yako.
5) Huu.ndi msimbo.wake wa usalama: Ni habari muhimy, sana, ya kadi yako.

logo(s)




Activity: Writing Down Card Payment Information

Billing Information [JSame 2= the sbove

First Name *

L35t Name *

Aodress 1°

AOdress 2

Coumtry * v

- s

-

Postal / Zip Code *

oVvisa @ B =

Card Verification No. © What's this?

Expiration Date - v v



BUILDING BLOCKS STUDENT HANDOUT

How to read a pay stub

BIG BOX STORE EARNINGS STATEMENT
EMPLOYEE NAME SOCIALSEC.NO.  EMPLOYEE ID CHECK NO. @ PAY PERIOD PAY DATE
Casey Smith 123-45-6789 101 123 8/01/16-8/15/16 8/22/16
INCOME RATE HOURS  CURRENTTOTAL DEDUCTIONS CURRENTTOTAL  YEARTO DATE
© GROSS INCOME 200.00 @ FEDERALTAX 8.63 93.51
© FICASSTAX 12.40 125.40
O FICA MEDICARE 2.90 31.90
@ STATE TAX 0.74 8.21
© YTD GROSS YTD YTD NET TOTAL © DEDUCTIONS @ NET INCOME
INCOME DEDUCTIONS INCOME
2,800.00 479.02 2320.98 200.00 24.67 175.33

Activity: Identify on Your Pay Stub
1) Identify on Your Pay Stub:
e Pay Period
e Tax Deductions
e Gross Income
e NetlIncome

2) Mark and write the definition of the ones you are most unfamiliar with



What is the Difference Between Your Pay check and Pay stub?
Pay Check: A physical paper that is given to the employee for the amount paid based on the hours worked.

Pay Stub: The document that shows a summary of amounts from a paycheck. A record of your salary details and
wage information. This is your proof of income.

Info in Your Pay Stub

Pay Period The calendar of days included in the paycheck. Your employer sets the pay schedule. Some
people get paychecks weekly or monthly, but most get paid every two weeks.

Tax Deductions | The taxes, insurance premiums, and the cost of other programs that are subtracted from your
gross income.

Gross Income The total pay before taxes and other deductions are taken out.

Net Income The amount of money you bring home in your paycheck after taxes and other deductions are
taken out; also called take-home pay.
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Pay Stub
BIG BOX STORE EARNINGS STATEMENT
EMPLOYEE NAME SOCIALSEC.NO.  EMPLOYEE ID CHECK NO. © PAY PERIOD PAY DATE
Casey Smith 123-45-6789 101 123 8/01/16-8/15/16 8/22/16
INCOME RATE HOURS  CURRENT TOTAL DEDUCTIONS CURRENTTOTAL  YEARTO DATE
EGHDSS INCOME 200.00 ﬂ FECERAL TAX B.63 93.51
ﬂ FICA 55 TAX 12.40 125.40
ﬂ FICA MEDICARE 270 31.90
ﬂ STATE TAX 0.74 8.21
€ YTD GROSS YD ¥TD NET TOTAL ©oepucTions € NET INCOME
INCOME DEDUCTIONS INCOME
2,800.00 479.02 232098 200.00 24.67 175.33

1) Pay Period

Jgo Sz odl 31 (S, A8 (2 S |y C3ap daliys e Slayd)E. Jgo S o odis T SR)g) gl
WS 2 g HUSO dxad 93 4 LT iy bl cdisS (2 cdbys dilale b Sxan

2) Gross Income

Sgd (2 FUERY Slgus plw g O j1 Jud as-lop S

8) Tax Deductions

39d 2 S Lot pallsl el 1 aS doliys b dind plu g b il

9) Net Income

Al (s BB 4393 90 Sz 3 S ples 9 Sldle S 5 g oS J 5yl

* dgis 9 iy Caodle ddaand LTl 0T b by oS 1) (fuyas




Pashto

TS gs 43 Fouays i (306 9l S (306 > guolinw

Paycheck

455 (gt (5135 0l 155 A3 gy 2 4 3l (57 IE (S8

&Y

Pay stub

S Wgd le b gulin b, YY) giloglan Gilas gl Gilas o guslie,

AR S T
S St O e = v PageTorT
Catholic Charities Indianapolis, Inc. Fifth Third - CCl Op Acct 75622
1400 N. Meridian St. Date: 01/26/2023
Indianapolis, IN 46202-2367

Shu K5 > g 3 (Paycheck)

Catholic Charities Indianapolis, Inc.

75622

Fifth Third - CCI Op Acct
CCI Operating Acct 0373
Date: 1/6/023

71-859/749

Pay Two Hundred Thirty Dollars

Pay
1o the
Order of

{!

L+ CMM (& —I_E-rv-w-»'

o 7 K|

iy e . BT
United States

"O?5E 22 1KO7PLIOBSHLIE 99990373

QA-10030653

y , 75622

Fifth Third - CCI Op Acct

CCl Operating Acct 0373
Date: 0

1/26/2023
01/25/2023

-10030653- MG Jan Cash
6000—Dlm51 Assistance

1020 Catholfc...Is, Inc.
BT Y IR SRR

$230.00
00




éjﬁ.}{g Ol glas (4o

Pay stub
BIG BOX STORE EARNINGS STATEMENT
EMPLOYEE MAME SOCIALSEC. NO. EMPLOYEE ID CHECK NO. @ PAY PERIOD PAY DATE
Casey Smith 123-45-478%9 101 123 8/01/16-8/15/16 Br22M16
INCOME RATE HOURS  CURRENT TOTAL DEDUCTIONS CURRENTTOTAL  YEARTO DATE
EGRDEE INCOME 200.00 n FECERAL TAX B.53 23.51
E FICA 55 TAX 12.40 125.40
ﬂ FICA MEDICARE 2.70 41.90
ﬂ STATE TAX 0.74 B.21
© YTD GROSS ¥TD ¥TD MET TOTAL ODEDUCTIONS € NET INCOME
INCOME DEDUCTIONS INCOME
2,800.00 47%.02 2320.98 200.00 24.67 175.33
1) Pay G 4 G55 Jwg Jlge din > L) gulive. (65 Jolis § Gilas 4 LIS 9395
Period dsy;ﬁmsﬁf dwd 3 dgdlas wubédgmdb@p 1595 4l guuls
S 959! 995 9,8 4 b 5539l 090,
2) Gross GtS Jiwanl LG Jg3 d5ed 839 S 9590 9l g3ldlo o
Income
8) Tax G (S a5 le JallBl o sulin (zr caS) 539alS95 9398 5 9l e
Deductions
9) Net $ Ghlre Ji3 4 dg)g sl & 39S 9595 91 $5lle 5 gl (o7 HlEe gy o
Income Ctsh 4 yeS

* s Ul B 339 0039 90l (3 (59 91 165 did by Lyl did




Pay Check | Karatasi halisi ambayo hupewa mfanyakazi kwa kiasi kilicholipwa kulingana na saa zilizofanya
kazi. Hii ni hundi ambayo unaweka kwenye benki yako.

Pay stub | Muhtasari wa mishahara yako. Hii pia inachukuliwa kuwa dhibitisho la mapato yako.

Mfano wa 'cheki’
unayopokea kutoka
kwa 'Misaada ya
Kikatoliki'. Hii
inatolewa kwako kama
msaada wa kifedha
kwa kodi yako au
gharama za kibinafsi.

S ~——— —c = =i ITE T L R S ST W T PR T T
?ﬁ)tg?.'llicMChadﬁﬁag Indianapalis, Inc. Fifth Third - CC1 Op Acct 75622
. Meridian St. Date: 01/26/2023
Indi olis, IN 46202-
ianapolis, 02-2367 71880748

BIG BOX STORE

Fay Two Hundred Thirty Dollars.

Pay

Groara §EN
B

N LE MC.M

United States =

0?5k 22 R0OTLY0B59LIE 99959037 30

Catholic Charities Indianapolis, Inc. QA-10030653

EARNINGS STATEMENT

EMPLOYEE NAME SOCIALSEC.NO.  EMPLOYEE ID CHECK NO. © PAY PERIOD PAY DATE
Casey Smith 123-45-6789 101 123 8/01/16-8/15/16 8/22/16
INCOME RATE HOURS  CURRENT TOTAL DEDUCTIONS CURRENTTOTAL  YEARTO DATE

€ GROSS INCOME 200.00 @ FEDERAL TAX 8.63 9351
© FICASSTAX 12.40 125.40
O FICA MEDICARE 2.90 31.90
©) STATE TAX 0.74 8.21
€ YTD GROSS YTD YTD NET TOTAL © DEDUCTIONS © NET INCOME
INCOME DEDUCTIONS INCOME
2,800.00 479.02 2320.98 200.00 24.67 175.33

1) Pay Period | Siku za kalenda ambazo zimejumuishwa katika malipo. Mwajiri wako anaweka ratiba ya
malipo. Watu wengine watalipwa kila wiki au kila mwezi, kwa kawaida utalipwa kila baada ya

wiki mbili.

2) Gross Income | Jumla ya malipo kabla ya ushuru na makato mengine kutolewa.

9)Net Income | Kiasi cha pesa unacholeta nyumbani katika malipo yako baada ya ushuru na makato mengine
kutolewa; pia huitwa malipo ya kuchukua nyumbani.

8) Tax Deductionsl Ushuru, malipo ya bima na gharama ya programu zingine hukatwa kutoka kwa mapato yako
ya jumla.




How to Write a Check

Three Numbers to Know

1025

DATE___ |

PAY TO THE
ORDER OF E $

poLLars B E¥IT

 [z000000000¢: |[:0000000001: | [4025 |

|
b

1. Routing Number
Identification number of your bank. For any online banking transactions, you will need to locate this number.

2. Account Number
This is your individual number of your bank account.

3. Check Number
Each paper check is numbered, and the number appears in the upper right corner of the check and after the
account number, as shown above.

When paying for rent, utility bills, or other expenses, you can write a check with
the amount you owe.

1025

I 1 0 |

DATE |

FAYIOTHE' g I | 6 I
| ORDE! F 1] $

|

|. Iﬁ | poLLARs (B E=TT

MEMO E

1.000000000!: 1:000000000t 025

1. Date - In the upper right corner, enter the date the check was written (most
likely today's date). This helps the person receiving the check know when it
was written.

2. Payee - Write the name of the person, company or organization you want to pay on the
line that says “Pay to the Order of.” If you’re unsure of the person or organization’s exact
name, find out to ensure it's written correctly.

3. Check amount (number) - Write the amount for the check in the box on the right-hand
side of the check. Make sure you write the amount as close to the left-hand border as
possible to prevent someone from committing fraud by writing additional digits to the left
(for example, changing 100.00 to 2,100.00).

4. Check amount (written out) - Below the “Pay to the Order of” line, write out the
check amount in words. So, if you write a check for $243.26, you will write it out as
“Two hundred forty-three dollars and 26/100.” Writing out the correct amount is
essential because the words win out legally if there are inconsistencies between the
two amounts.

5. Memo - This isn't always necessary, but it's good practice to include it in case you
need to track payments later.

6. Signature. Sign the check. You'll do this on the line in the bottom right corner of the
check. A check is not valid without the proper signature. Adding your signature is
your way of agreeing that you are paying the payee the listed amount.
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1. Routing Number
S8y olacs col bl oppT (5L 20515 0 sl Lok (b gl oylady

2. Account Number
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3. Check Number
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dinsi ¥ Kuandika Hundi ya Benki

Nambari Tatu za Kujua

1025
DATE
CROEROF |'$
‘! DOLLARS =T !
|
@ (2] (3] |
12000000000t ||:0000000001: ILDEE |
1. Routing Number
Nambari ya utambulisho ya benki yake, Kwa mjamala yoyets, va benki mtandaeni, utahitaii kutafuta namkari hii

2. Account Number

HiL 0l bambac yake va akaunti va.benki va.kibinatsi.

3. Check Number
Kila hundi ya karatasi imehesabiwa, na nambari inaonekana kwenye kana ya.iuu.ya kulia,ya hundi na baada va,

Practice Writing a Check

Example: You need to pay the rent for the next month. You owe the apartment leasing office $950 '
by April 1st. Write out the amount and information related to the rent check in the template belbw.

DATE

PAY TO THE I| $

ORDMF

L poLLARs (B E=oT

— ﬂ —

MEMO

1000000000 000000000 025




‘Words and Definitions

Budgeting

Budgeting

The process of calculating how much money you must earn or save during a particular
period of time, and of planning how you will spend it

Income

The amount of money you earn or receive

Expenses

The amount of money you spend to pay for rent, bills, and any other items or services

+/What is your Income?

Directions: List Source of Income | Weekly (x4) Every 2 Monthly Total
your source of Weeks (xz) (xl)
income, the W
amount you ages
receive, and how Food Stamps
often you Match Grant Cash
receive each Assistance
amount Match Grant Rent
Assistance
Other
Benefits/Additional:
Total Income for the Month
What are your regular monthly expenses?
Fixed Costs Expense Category Date of The amount you The amount of money you
payment owe paid
Housing
Heat/Gas
Electricity
Water/Sewage
Cell Phone
Internet
Credit Card
Travel Loans
Savings
Total Amount
What Expenses Can you Control?
Expenses that Expense Category Weekly Amount | Monthly Amount | Amount You
you can control You Planned You Planned Actually Spent

Food: Groceries, Restaurant,
Snacks, Drinks

Transportation

Household

Clothing

Laundry

Medical

Education

Personal/Other

Total Amount




‘Words and Definitions

Budgeting

Budgeting

The process of calculating how much money you must earn or save during a particular
period of time, and of planning how you will spend it

Income

The amount of money you earn or receive

Expenses

The amount of money you spend to pay for rent, bills, and any other items or services

+/What is your Income?

Directions: List Source of Income | Weekly (x4) Every 2 Monthly Total
your source of Weeks (XZ) (xl)
income, the W
amount you ages
receive, and how Food Stamps
often you Match Grant Cash
receive each Assistance
amount Match Grant Rent
Assistance
Other
Benefits/Additional:
Total Income for the Month
What are your regular monthly expenses?
Fixed Costs Expense Category Date of The amount you The amount of money you
payment owe paid
Housing
Heat/Gas
Electricity
Water/Sewage
Cell Phone
Internet
Credit Card
Travel Loans
Savings
Total Amount
What Expenses Can you Control?
Expenses that Expense Category Weekly Amount | Monthly Amount | Amount You
you can control You Planned You Planned Actually Spent
Food: Groceries, Restaurant,
Snacks, Drinks
Transportation
Household
Clothing
Laundry
Medical
Education
Personal/Other
Total Amount
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Week

DCE Stage

Orientation

Screening/Eval
uation

Screening/Eval
uation

Screening/Eval
uation

Implementation

Weekly Goal

-Introduce myself and
my DCE project.

-Complete Needs
Assessment

-Finalize and Submit
MOU

-Start search for peer
mentors and participants
-Complete literature
search for program
development
-Finalize workshop
schedules

-Develop workshop
content

-Finalize coordinating
workshop session 1
schedule

-Complete workshop
session 1 content
-Finalize survey &
assessment questions
-Complete workshop
session 2 content
-Schedule workshop
session 1 for two Afghan
groups

Appendix D
Objectives

Meet with site mentor and
other staff members.

-Finalize Q& As for Needs
Assessment
-Update Goals & Objectives

-Find & coordinate session
times with peer mentors &
clients

-Contact potential peer
mentors

-Create outline of the sessions

-Confirm workshop schedules
with Afghan group clients
-Finish 1% session ppt content
& activity sheets

-Continue search for peer
mentors

-Schedule 2" session with
Dari group & Pashto group

Tasks

Set up meetings to determine
who to collaborate with for
the DCE project.

-Meet with case managers for
needs assessment

-Meet with site mentor for
MOU

-Meet with MG coordinator
on search & workshop plans
-Discuss with MG coordinator
to find times with clients
-Contact Employment team
supervisor for possible peer
mentors

-Create pre & post-workshop
surveys & assessments
-Contact Afghan group
-Print survey & assessments
and ask Sana to review/edit
the translated ones

-Email Burmese American
Community Institute for peer
mentors

-Make edits on workshop
content as needed

-Confirm session 1 schedules

Date
complete
1/13

1/19

1/28

2/3

2/8



10

11

12

13

14

Implementation

Implementation

Implementation

Implementation

Implementation

Implementation

Discontinuation

Dissemination

Dissemination

-Complete 2" session
content (ongoing)
-Complete 2™ session
content

-Complete workshop
session 2 with groups

-Secure at least 1 new
group of clients

-Confirm Congolese
group workshop schedule
-Workshop session 1
with Congolese group
-Prepare for Congolese
group workshop session

-Finish last workshop
session with Congolese
group

-Organize & analyze
gathered data

-Finish project outcomes
-Present to primary
stakeholders

-Present to primary
stakeholders

-Complete outline of 2"
session lesson plan
-Finalize activities and
worksheets, assessments &
surveys

-Confirm schedules with
clients and peer mentor

-Confirm with peer mentor’s
schedule and availability
-Schedule with new group
-Prepare for workshop session
1 with Congolese group

-Contact peer mentor and Sana
for workshop session schedule
-Review relevant content for
Congolese group

-Contact peer mentor and
group to confirm schedule

-Organize survey &
assessment outcomes

-Create resource binders &
electronic folders
-Create PowerPoint slides

-Finalize outline of second
session

-Make edits & changes on
activities/worksheets,
assessment & surveys

-Call and text clients to
remind them of the session
-Meet with academic advisor
to discuss DCE project
-Notify existing workshop
group

-Request for new peer mentors
-Print resource material,
worksheets, and content
copies

-Notify the group and Freddie
-Discuss workshop times with
Sana for last workshop session
-Contact peer mentor for
session

-Send text reminders

-Print any other worksheets as
needed

-Input and calculate averages
-Create graphs as needed

-Print out all financial literacy
& other materials

-Organize & save files into
Arch Indy network drive

2/18

2/27

03/02

03/07

03/17

03/22

3/31

4/10

4/13



